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	Assessment of Lagging Skills & Unsolved Problems (Rev. 11-12-12)
Childs Name: Jane                                                    Date: September 18, 2018

	Lagging Skills
	Unsolved Problems

	· Difficulty handling transitions, shifting from one mindset or task to another
	-Has difficulty coming into the classroom when having a disagreement with mom before coming to school.
-Has difficulty cleaning up after art class and getting ready for math.
-Has difficulty moving on from DEAR time to social studies class.
-Has difficulty ending the last activity of the day and getting ready for home.

	· Difficulty doing things in a logical sequence or prescribed order
	-Has trouble following directions and rules to games during gym class.

	· Difficulty persisting on challenging or tedious tasks 
	-Has difficulty writing expanded sentences during Writers Workshop.
-Has difficulty writing answers to problem solving questions during Math.
-Has difficulty cutting projects that include intricate pieces.

	· Poor sense of time
	

	· Difficulty maintaining focus
	-Has difficulty listening to the teacher give directions to the large group.
-Has difficulty listening to her classmates give presentations to the large group.
-Has difficulty maintaining focus when seated next to Jessica.
-Has difficulty maintaining focus when seated next to Jennifer.

	· Difficulty considering the likely outcomes or consequences of actions (compulsive)
	-She grabs equipment in gym out of classmates’ hands if she wants it.
-She will take art materials for herself that others are using if she wants it for her project.

	· Difficulty considering a range of solutions to a problem
	-Has difficulty solving playground problems on her own, her only strategy is to tattle.
-She doesn’t ask for something if a peer has what she wants she just takes it from them.

	· Difficulty expressing concerns, needs, or thoughts in words
	-Has difficulty expressing her thoughts to Jessica when playing at recess.
-Has difficulty expressing her concerns when she is upset during recess.

	· Difficulty understanding what is being said
	

	· Difficulty managing emotional response to frustration so as to think rationally
	-She continually gets frustrated when asked to do a small task she doesn’t want to do and then cries and refuses to complete the task.
-She gets frustrated when mom is late to pick her up and then refuses to leave the school.
-She gets frustrated when reminded to get ready for home when goofing around with friends and then will throw her backpack and jacket away from her and refuse to get ready.

	· Chronic irritability and/or anxiety significantly impede capacity for problem solving or heighten frustration
	-She gets anxious when mom or grandma are late picking her up that her frustration builds and will then refuse to leave with them once they arrive.


	· Difficulty seeing the “grays”/concrete, literal, black-and-white thinking
	

	· Difficulty deviating from rules, routine
	

	· Difficulty handling unpredictability, ambiguity, uncertainty, novelty 
	-She has difficulties after school when she doesn’t know who is picking her up or when they are coming.
-She has difficulty leaving when who she expected to pick her up does not come. (e.g. mom comes instead of grandma) 

	· Difficulty shifting from original idea, plan, or solution
	-She has difficulty shifting her focus when she wants her grandma to pick her up instead of her mom.

	· Difficulty taking into account situational factors that would suggest the need to adjust a plan of action
	-She has difficulty accepting that grandma may be working and can’t always pick her up from school.

	· Inflexible, inaccurate interpretations/cognitive distortions or biases (e.g. “Everyone’s out to get me.” “Nobody likes me.” “You always blame me.” “It’s not fair.” “I’m stupid.”)
	-She has difficulty understanding when her friends don’t want to play with her because she tells them what to do.
-She has difficulty understanding what she has done wrong when the teacher has to talk to her about her behavior.

	· Difficulty attending to or accurately interpreting social cues/poor perception of social nuances
	-She doesn’t pick up on social cues from her peers when they tell her they don’t want to play with her during recess.

	· Difficulty starting conversations, entering groups, connecting with people/lacking other basic social skills
	-She barges into groups without asking to join and tries to take charge during recess.
-She likes to talk but doesn’t like to listen to her friends.

	· Difficulty seeking attention in appropriate ways
	

	· Difficulty appreciating how his/her behavior is affecting other people
	-She has difficulty understanding why her peers don’t want to interact with her because she continually tries to boss them during recess.
-She has difficulty understanding why her peers don’t want to do group work with her because she continually tries to drive the assignment her way.

	· Difficulty empathizing with others, appreciating another person’s perspective or point of view
	

	· Difficulty appreciating how s/he is coming across or being perceived by others
	

	· Sensory/motor difficulties
	


(Greene, 2014, pp. 288)

	Problem Solving Plan
(Plan B Flow Chart)
Child’s Name: Jane                                          Date: September 27, 2018

	Unsolved Problem #1

Has difficulty coming into the classroom after having a disagreement with mom before coming to school.
	Unsolved Problem #2

She barges into groups without asking to join and tries to take charge during recess.
	Unsolved Problem #3

Has difficulty listening to the teacher give directions to the large group.

	Adult Taking the Lead on Plan B
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	Kid’s Concerns Identified
(Empathy Step)

-Sometimes I don’t want to come to school but mom makes me and then I get frustrated.
-Sometimes I’m tired or not feeling well and mom makes me do things I don’t want to.
	Kid’s Concerns Identified
(Empathy Step)

-I want to play with my friends but they didn’t tell me what they were playing.
-I like my ideas better than my friend’s ideas so I want them to play what I want to play.
	Kid’s Concerns Identified
(Empathy Step)

-When I sit by my friends they like to talk to me and then I can’t hear what you’re saying.
-Sometimes the directions aren’t interesting and I find it hard to listen.
-I don’t mean to not listen it’s just hard sometimes.

	Adult’s Concerns Identified
(Define the Problem Step)

When you are mad when you come to school and won’t complete our morning routine it disrupts the rest of the class.
	Adult’s Concerns Identified
(Define the Problem Step)

When you boss your friends during recess they don’t want to play with you or work with you during group assignments.
	Adult’s Concerns Identified
(Define the Problem Step)

When you talk to your friends during instructions, not only do you not know what to do but neither do your classmates.
It then takes us extra time to get started or to answer questions because I have to re-explain what you need to be doing.

	Solution Agreed Upon
(Invitation Step)

If Jane feels mad or frustrated when she arrives to school, she will come into the classroom before her classmates to get her materials organized for the day and have a chance to decompress (read a book, draw a picture) before the rest of the class comes in.
	Solution Agreed Upon
(Invitation Step)

Jane will ask one or two friends to play with her just before recess. Jane will ask what they would like to play and start recess playing what her friends would like. If Jane doesn’t like the game, she will find another activity to do on her own or ASK her friends if there is something else they would like to play.
	Solution Agreed Upon
(Invitation Step)

When the teacher is giving instructions, Jane will sit in a “listening” chair. The teacher will also give Jane a printed copy of instructions to follow along with.
Once the teacher has finished giving instructions Jane may go back to her space and work on the assignment given.

	Problem Solved?
Yes _____      Date ________
No _____       Comment: TBD
	Problem Solved?
Yes _____      Date ________
No _____       Comment:TBD
	Problem Solved?
Yes _____      Date ________
No _____       Comment:TBD



(Greene, 2014. pp. 289)
















Plan B Reflection
Students with behavioral challenges have always been a struggle for me as a teacher. While I rationally know they have good intentions to do their best at school, during a rough patch that fact is hard to remember. In certain cases, I have felt as though no matter what approach I would take, the student and I could never see eye to eye and achieve results in the classroom. Therefore, it was not surprising to me when I was so engaged while reading Lost At School right from the introduction. Reading what Greene has to say about behaviorally challenged students and our response to them really spoke to me. “School discipline is broken. Not surprisingly, tightening the vise grip hasn’t worked.” (Greene, 2014. pp.xi) So, what then will work for these students who can’t seem to achieve results otherwise?
	While reading through the steps of Plan B and the ALSUP, I came to realize that quite often in my classroom I would use Emergency Plan B with students who continually had behavioral problems. “Few of us do our clearest thinking and resolve difficult problems when we’re already upset, so crisis management is not your best long-term strategy.” (Greene, 2014. pp. 56) To then be introduced to the ALSUP and Proactive Plan B, there becomes a very helpful tool for eliminating the need of Emergency Plan B use. The example used for this reflection was based on a role play between myself and a family member. Together we complied a student profile and then proceeded to work through the ALSUP and Problem Solving Plan together.
	It was a bigger challenge than I had anticipated to work through the ALSUP. Beginning the ALSUP I came to realize that I am guilty of labelling children with different generalizations such as the child is stubborn or has ADHD and using these as their excuse. “While many of these explanations enjoy tremendous popularity, most are simply clichés that lead caregivers down an intervention dead-end.” (Greene, 2014. pp. 14) To drop these labels and simply look at the child’s unsolved problems became quite a challenge. It was also challenging to break the unsolved problems down into individual problems, without clumping and generalizing issues. While I’m sure that I’ve not quite mastered this particular skill, I can see how beneficial it is to identify problems specifically when they happen. To know how, when, and why a problem may be happening to its most direct component is more helpful to identify solutions. 
	I also found the ALSUP difficult to complete in a role play scenario. As I’m presently on leave, I chose to have a family member who is a retired teacher help me role play and complete the ALSUP. While this was helpful versus having  someone who knows the school system help, it’s not the same as working with a student. Working with a small group of teachers or other adults who work with the student within the school would make the ALSUP process smoother. I found that I had lots of ideas as to unsolved problems but sometimes had trouble simplifying them and creating individual statements, not just lumping similar problems together as one. To be able to brainstorm and look at a problem from different angles would be helpful.
 The Problem Solving Chart process was also a challenge because of not working with a student. While one can guess at how a student may respond to situations, you never truly know unless you have that conversation with them directly.
	During the conversation process for the Problem Solving Chart, I found that I continually wanted to impose my views as to what I thought was bothering the child. “If you skip the Empathy step, you won’t engage the kid in the conversation, you won’t identify and clarify his concern, and you won’t reach a mutually satisfactory resolution to the problem you were trying to address.” (Greene, 2014. pp. 126) I wouldn’t say that during this process we ‘skipped’ the empathy step, but in role play it felt more adult directed. When completing this step with a student, I anticipate that, during at least the first go around, there will be lots of back tracking and expanding on thoughts and questions, in order to gain all of the information required. It will also take a mind shift to try and help the student come up with solutions to their problems and not just impose an idea on them. “If you’re imposing solutions, Rodney, may refuse to participate. And he certainly won’t learn how to come up with solutions that are mutually satisfactory.” (Greene, 2014. pp. 132) Kids are more likely to buy into an idea and work hard to achieve their goals if they have come up with solutions themselves. This is not only beneficial for them, but also for the teacher and others who work with the student.
	While it’s all fine and well to set a plan in motion and talk about unsolved problems and possible solutions with a student, the reality is that the student can take a while to learn these new skills. “All change is incremental. At the very least, you want to make sure that nothing happened in your first attempt at Plan B to decrease the kid’s receptivity to your next attempt.” (Greene, 2014. pp. 155) There are going to be strategies that don’t work, and there are going to be some that just take a little while to catch on to. In either case, the teacher needs to have a positive outlook and continue to encourage and support the student in learning these skills. 
	The ALSUP and Problem Solving process make me excited to be back in the classroom and working with my students who have behavioral struggles. I did a lot of reflecting about previous students I had worked with, and realized how much more I could have helped them had I used Proactive Plan B versus Plan A or Emergency Plan B. Taking the time to talk to my students and hear what they have to say not just listening to respond but to understand, will allow me to be a better teacher and mentor for them.
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